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Abstract
This study examines the differences in motivations of English and non-English major
university students in Bangladesh to learn English oral communication. Altogether 355 (184
English and 171 non-English majors) university students participated in this study. To
measure learners' motivation a modified versions of the questionnaire constructed by
Schmidt's et al (1996) was administered. In order to figure out the significant differences
between the two groups an independent sample t-test was performed on each questionnaire
item and on motivational subscales. Pearson correlations (2-Tailed) were analyzed on
motivation data of both groups to understand the interactions among motivational subscales.
Some similarities and differences between the groups are found from the analyses. Based on
the findings of this study some suggestions are proposed for their pedagogical usefulness.

1. Introduction

In recent years most Asian countries have been emphasizing communicative
language teaching to make English education more relevant to learners'
necessities. Communicative English education has been made use of in
curriculum reform in many countries where English is a foreign/second language.
Many governments around the world are introducing English to young learners.
For example, in Korea, the age for compulsory English education was lowered
from 13 to 9 in 1997 (Park, 2000). The Japan government has introduced
English language teaching to the nation's 24000 public elementary schools, and
English education was to start there at primary grades from 2008 (Honna, 2008).
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The perceived importance of English communication proficiency is evident in the
reformation policies adopted by these countries. According to Nunan (2003), the
English language is a crucial tool for economic, social and technological progress
and this goal is made evident in the recent education policies of many Asian
countries.

English as a foreign/second language is also playing a vital role in the
whole education system in Bangladesh, as in many other Asian countries. As an
attempt to upgrade English education, the language has now been introduced at
the earliest grade possible (Yasmin, 2005). Since 1991 English is being taught as
a compulsory subject from grade I to XII in public schools. In the Fifth Five-Year
Plan (1995-2000), the government resolve to improve English language
education is clear. The major objectives of the reformation process include
expanding and improving the quality of English language education at secondary
and higher secondary levels, and to improve the efficiency and standard of
teachers through intensive training. In a recent education reformation policy,
several steps have been taken to upgrade the prevailing English education system
by introducing Communicative Language Teaching (CLT) methodology in the
national curriculum (Hamid, 2008). It was assumed that CLT would be effective
in developing students' 'communicative competence' and contributing to the
human resource development efforts of the Government of Bangladesh (NCTB,
2003).

In Bangladesh English education is emphasized at all levels. English is
taught as a compulsory school subject in public schools starting at grade one. In
many private schools it is used for instruction at all levels. At many private
universities, instruction is in English for most disciplines, including law, business
studies, engineering, medicine, science and agriculture. The importance of
English communication proficiency is also stressed in job interviews. Since a good
command of English is an indispensable tool for information exchange and
smooth economic transactions, demand for workers with English oral proficiency
is strong in a globalizing world. English has become the via media in research,
education, technology, tourism and so on. Most jobs require proficiency in
spoken and written, or at the very last spoken English (Hamamoto, 2002).
Society in Bangladesh has accepted this requirement as inevitable in the era of
globalization.

In order to respond to the demand of communication proficiency
prevailing in society, most universities in Bangladesh have initiated basic English
communication courses. Both English and non-English majors attend those
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courses to improve their oral competence in English and to increase their
own proficiency. But English and non-English majors may not learn spoken
English with the same kind of motivation. There might be some differences in
their purposes, attitudes, level of anxiety and degree of motivation. The purpose
of this study is to examine these issues. Course designers as well as teachers of
spoken English courses should be aware of those issues while developing teaching
methodologies.

2. Literature Review

Motivation is one of the main determining factors in developing proficiency in a
second or foreign language (Gardner, 1985). Motivation is very significant
because it influences the extent of learners' involvement in learning (Oxford &
Shearin, 1996), and improves performance in curriculum-related achievement
tests, and enhances the proficiency level. It also is a factor in perseverance and
maintenance of L2 skills after formal language study is over (Scarcella & Oxford,
1992). But motivation is an extraordinarily complex and multifaceted construct
(Oxford, 1996) and it is essential for educators to understand what motivates
students motivations to learn an L2 (Oxford et al, 1996).

The Socio-Educational Model (Gardner, 1985) promoted by Gardner and
his colleagues has dominated thinking about language learning motivation for
about three decades. Although developed in the Canadian second language
context, the model has been influential in many other second language and
foreign language research. It consists of two major aspects, integrative orientation
and instrumental orientation. Integrative orientation refers to the intention to
culturally and linguistically integrate with the target language group, while an
instrumental orientation is identified when the learner wants to learn a language
because of the practical advantages, such as to pass an examination or for
economic and social achievements.

The foreign language environment differs from second language settings.
Whether motivation differs between learners of foreign and second language is a
question that has been repeatedly asked in recent years (Au, 1988; Crookes &
Schmidt, 1991; Dörnyei, 1990; Oller, 1981). Oxford (1992) argues that the
Socio_Educational Model with two motivational orientations; intrinsic
orientation and extrinsic orientation, although helpful, is insufficient to explain
the vast array of learners' reasons to learn languages. Dörnyei (1990) states that
the model is not properly applicable in a foreign language environment.
According to him, foreign language learners rarely have experience sufficient with
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target language community that can help integrative motivation. Au
(1988), Crookes & Schmidt (1991), Oller (1981) thus insist on the necessity for
reevaluation of the dichotomous distinction of the model.

The dichotomous model, intrinsic-extrinsic motivation, explained in self-
determination theory (Deci & Ryan, 1985; 1995; Ryan & Deci, 2000) in
mainstream psychology has shed substantial light on second and foreign
language learning motivation research. Some L2 researchers have attempted to
incorporate elements of the self-determination theory into L2 specific models.
The extrinsic_intrinsic distinction is not identical to the
instrumental_integrative distinction (Schmidt et al, 1996). An extrinsic
motivation is defined as something done because of an external reward obtained
from the action, while an intrinsic motivation is presumed when one does
something because the activity itself is rewarding. Though the recently posited
continuum (Ryan & Deci, 2000) of self-determination theory puts forward
various aspects of motivation, this theory itself provides little focus on the
negative features associated with second language or foreign language learning
(e.g. anxiety, hesitation, lack of confidence).

During the last four decades one of the influential conceptualization in
motivation psychology is the Expectancy-value framework set out in Atkinson's
achievement motivation theory (Atkinson, 1974). It was developed subsequently
by a number of researchers (Pintrich & Schunk, 1996; Wigfield, 1994). The
main principle of the Expectancy-value theory is that motivation to perform a
task is the product of two vital factors; the individuals' expectancy of success in a
given task, and the value the person estimates to that task (Dörnyei, 2001b). In
other words, the higher the individuals' perceived likelihood to attain the goal
and the greater the incentive value of the task, the more the degree of
individuals' positive motivation. According to the theory, one is unlikely to be
motivated by a task when either factor is missing. If the individual perceives
success to be impossible or no valid outcomes from the effort to succeed, s/he
will not do anything. The principle of Expectancy-value model is not thoroughly
adopted in any of L2 motivation research; rather, some components associated
with the Expectancy-value framework have been incorporated (Dörnyei, 2001b)
into it. All aspects of the theories are not compatible to L2 related studies though
they are associated with other human behavior. In a study on EFL learners
Schmidt et al. (1996) constructed the collection instruments adopting several
elements (intrinsic motivation, extrinsic motivation, anxiety, motivational
strength, and attitude) from the theory. The research instrument Schmidt et al.
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(1996) constructed to investigate L2 motivation based on selective
components of Expectancy-value theories comprehensively reflects the potential
features of the L2 learning context.

L2 learners' motivations to learn English have been investigated by many
researchers in foreign language environments. Dörnyei (1990) conducted a study
of a group of 134 adult EFL learners in Hungary in order to investigate their
motivational profiles. Schmidt et al. (1996) pursued a study based on a sample of
1464 learners to identify components of motivation of adult Egyptian EFL
learners. Yamato (2002) tried to find out the motivations to learn English in a
Japanese EFL setting by conducting a study on a group of 261 adult learners. He
compared the factors of motivation between university students and voluntary
learners of English. Nakata (2006) conducted a study of Japanese Non-English
majors to gain an insight into their motivational constructs.

Compared to overseas studies, to date research in Bangladesh concerning
motivation of EFL learners has been sparse. Haque & Maniruzzaman (2001) have
conducted an empirical study to find out the interaction between EFL/ESL
learning motivation and proficiency of Bangladeshi university students. The
participants in their study were 61 non-English major undergraduate students
from three departments of the University of Dhaka. The participants received an
average of ten years of formal instruction in EFL. A modified version of
Gardner's AMTB and a test on reading and listening skill and grammatical
proficiency in English were used as instruments of the study. In this study no
significant correlations between attitude and English proficiency was detected.
The relationships of learners' integrative and instrumental orientations with their
EFL proficiency were also found to be insignificant. In another study, Rahman
(2005) examined the motivation to learn English based on a sample of 94 private
university students in Bangladesh. The study was based on the Socio-Educational
Model promoted by Gardner (1985) in Canadian bilingual setting. Through
frequency distribution and mean score analysis, he found that in Bangladesh
instrumental motivation is the major motivational orientation for university
students to learn English.

3. Research Objectives

The studies discussed above deal with general L2 motivations to learn English as a
foreign/second language and do not concern learners' motivation to learn any
particular L2 skill such as reading, writing, speaking, or listening. In fact, learners'
motivations to learn oral communication in foreign language settings have not yet
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received sufficient attention of language researchers. Therefore, considering the
necessity of English communication proficiency for both English and non-
English majors in Bangladeshi socio-economic perspective, the present study has
the following objectives:

n What are the differences in motivations, attitude, level of anxiety, and
motivational strength between English and non-English majors?

n What are the relationships among motivations, attitude, level of anxiety,
and motivational strength of English and non-English majors?

4. Methods

4.1 Participants

The participants of this study were 355 students of four different universities in
Dhaka. There were 184 English Major and 171 non-English Major participants
(majoring in Pharmacy, Architecture, Law and Business Studies). Their academic
levels ranged from undergraduate to graduate, with an age range from 18 to 25.
All participants were Bengali native speakers. Both English and non-English
major participants were enrolled in communicative English courses that were
parts of their curriculum.

4.2 Instruments

The self-report questionnaire used in this study to measure learners' motivation is
a modified version of Schmidt's et al. (1996) instrument that was used in a survey
on Egyptian adult EFL learners. To meet the objectives of the present study 30
items were selected and modified from the questionnaire. The instrument was
composed in simple English. The instrument used in this study consists of five
motivation subscales _ intrinsic motivation, extrinsic motivation, attitude,
anxiety and motivational strength. The present study adopted five point Likert
scale responses, where 'strongly agree' and 'strongly disagree' were the two poles
(Appendix 1). The internal consistency reliability of the questionnaire was
assessed by means of Cronbach's alpha coefficient and a reliability of .80 (English
major) and .84 (non-English Major) were obtained. Cronbach's alpha statistics
were also computed for each motivation subscale. These are shown on each
section of the questionnaire (Appendix 1). In addition, the questionnaire
contained some demographic information about the participants (e.g. major,
academic level).
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4.3 Procedures

The analyses of the collected data were carried out using the Statistical Package
for the Social Sciences (SPSS) Version 14.0. The participants were divided into
two groups, English majors (Group 1) and non-English majors (Group 2).
Inferential statistics was used to analyze the data. In order to figure out the
significant differences between the two groups an independent sample t-test was
performed on each questionnaire item and on motivational subscales. Pearson
correlations (2-Tailed) were analyzed on motivation data of both groups to
understand the interactions among motivational subscales.

5. Results

The descriptive statistics of the most agreed and the least agreed statements of
Group 1 and 2 are listed respectively in Table 1 and 2. It is interesting to see that
the most agreed motivation items were almost identical in this sample of
Bangladeshi English and non-English major students. These participants reported
that they learn spoken English to be prepared for their careers, to travel abroad,
and they invest time and effort to improve their speaking skills. Some striking
differences between the two groups were revealed in the least agreed items,
although the standard deviations of some items are very high. Table 2 shows that
English major participants do not feel uncomfortable or embarrassed when they
need to speak English and they do not learn English to please their guardians.
Non-English majors, however, reported that they do not enjoy the activities of
learning oral communication that much; rather, they wish to gain proficiency in
other easier ways. They also disagreed with the statement concerning fascination
for western life style. Both groups disagreed on the issue of having keen interest in
English music and/or movies.

Table 1 The most agreed statements of both groups

The 5 most agreed items of Group 1 M ean SD

If I can speak in English, I will be able to get a better job. 4.45  .651

Increasing my English speaking proficiency will have financial benefits for me. 4.20  .705

I want to speak in English because it is useful when traveling in many countries. 4.16  .741

I will try to improve my English speaking skill in every possible way. 4.11  .855

I often think of how I can improve my English speaking proficiency. 3.98  .786
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In order to figure out the differences in motivations, attitude, anxiety,
motivational strength between English and non-English majors, independent
sample t-tests were performed. The results are presented in Table 3. Here we see
that significant differences between the two groups were found only in two
subscales, intrinsic motivation and the anxiety level.

The 5 most agreed items of Group 2 M ean SD

If I can speak in English, I will be able to get a better job. 4.42  .658

I will try to improve my English speaking skill in every possible way. 4.05  .803

I want to speak in English because it is useful when traveling in many countries. 4.01  .914

I often think of how I can improve my English speaking proficiency. 3.91  .730

Increasing my English speaking proficiency will have financial benefits for me. 3.88  .750

Table 2 The least agreed items of both groups

The 5 least agreed items of Group 1 M ean SD

I feel uncomfortable if I need to speak in English. 2.51  1.035

It embarrasses me to talk voluntarily in English. 2.60  .935

I am afraid other people will laugh at me if I speak in English. 2.65  .992

I am learning how to speak in English because my guardians want me to improve my skill. 2.84  1.038

Most of my favorite musicians and actors are English speakers. 2.85  1.002

The 5 least agreed with  items of Group 2

I wish I could acquire English speaking proficiency in an easier way,

without much effort. (Reverse coded) 2.49  .836

Speaking in English is a challenge that I enjoy. 2.60  .756

Speaking in English is a hobby for me. 2.63  .659

Most of my favorite musicians and actors are English speakers. 2.92  .976

The life-style of native English speaking countries fascinates me very much. 2.96  1.076
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non-English majors scored higher than English majors. The finding shows
non-English majors' interest in immigration is one of their goals in learning
English. Another difference found between the two groups is in the extrinsic
motivation item 'Increasing my English speaking proficiency will have financial
benefits for me' (t=4.048, p=.000). Here English majors' higher scores indicate
that they are more aware about financial gain utilizing their oral proficiency than
non-English majors.

In the 'anxiety' subscale differences were found in 4 items. In all the 4
items non-English majors scored higher than English majors. These results reveal
that English majors are comparatively less tense about participating in learning
activities in spoken English compared to non-English majors. Differences were
found in the items: 'I feel uncomfortable if I need to speak in English' (t=-4.604,
p=.000), 'It embarrasses me to talk voluntarily in English' (t=-4.398, p=.000), 'I
am afraid other people will laugh at me if I speak in English' (t=-3.467, p=.001),
'I think I know English well, but I don't perform well in speaking' (t=-2.483,
p=.014).

In motivational strength sub-scale difference was found in only one item,
'Even if I need to spend much money to learn spoken English, I will continue'
(t=2.265, p=.024). In this item English majors scored higher than non-English
majors. This result shows that English majors are comparatively more committed
to improving their English oral performance even by investing money for course
fees or material expenditure.

Pearson correlations (2-tailed) were performed to understand the
relationships in motivations, attitude, anxiety and motivational strength of the
two groups. The correlation results of English and non-English majors are
presented respectively in Table 4 and 5. Table 4 shows that Group 1 has a strong
negative correlation between intrinsic motivation and anxiety. This group showed
significant positive correlations of extrinsic motivation with attitude and
motivational strength. Significant positive correlation was also found between
attitude and motivational strength.

According to Table 5, Group 2 showed significant positive correlations of
extrinsic motivation with attitude, motivational strength and, somewhat
unexpectedly, with anxiety level. This group also showed strong positive
correlations between attitude and motivational strength. In correlation analysis of
motivation subscales, no other significant relationships were found in this study.
























